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Question Title N Mean SD Max Mark FF Attempt %

1 573 18.6 4.7 30 62 4.6
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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LT1: Poetry and Drama 1
Section A

Poetry post-1900

Philip Larkin: The Whitsun Weddings (Core text)
Dannie Abse: Welsh Retrospective (Partner text)

3. Compare the ways in which Larkin and Abse create a sense of place in their poems. In your
response you must include detailed critical discussion of at least two of Larkin’s poems.

© WJEC CBAC Ltd. (1171-01)
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Sticky Note
AO2: some clear grasp of effect of techniques

Sticky Note
AO1: brief overview of poem

Sticky Note
AO1: controlled, focused and accurate

Sticky Note
AO3i: could return to Larkin here; a good rule of thumb is to always end paragraphs on the core text

Sticky Note
AO2: could explore how Abse presents the wall as special

Sticky Note
AO3i: clear link to core text

Sticky Note
AO2: supports points

Sticky Note
AO3ii: signpost phrasing introduces another reading

Sticky Note
AO3i: makes use of another reading (second reading is valid)

Sticky Note
AO2: clear grasp of how writers use techniques to create meaning; relevant support

Sticky Note
AO1: begins discussion with concise overview of poem

Sticky Note
AO3i: uses 'signpost' phrasing to set up a link with Abse; as this is the introduction the link is valid but general (it is expected that candidates will build on any links they make in their introduction later on in the essay)

Sticky Note
AO1: engages with question
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Sticky Note
AO11: clearly informed; focused on question

Sticky Note
AO3i: again, to make the link specific (Band 4) the candidate needs to return to Larkin; the opening link is clear, but then Abse is discussed in isolation from Larkin

Sticky Note
AO2: embeds quotation rather than analysing the effect of techniques

Sticky Note
AO3i: clear link to core text

Sticky Note
AO1: clearly informed

Sticky Note
AO3ii: signposts another reading using 'alternatively' but doesn't really provide a completely new reading

Sticky Note
AO3ii: signposts another reading, but not as valid as the previous one

Sticky Note
AO1: spelling error, but most of the essay is accurate and clearly written

Sticky Note
AO2: embeds quotations rather then analyses how meaning is created. It is best to avoid the use of 'this shows' (which is quite general) and instead focus on specific techniques

Sticky Note
AO1: clearly informed; focused; accurate; controlled. Top Band 4 (8)

AO2: some clear grasp in places but for the most part tends to embed quotations rather than analyse how meaning is created. Just into Band 3 (5)

AO3i: clear links between core and partner - could develop by returning to Larkin during discussion of Abse. Band 3 (3)

AO3ii: makes some use of other readings (not always wholly valid). Band 3 (3)

Total Mark: 19/30


5.

Sylvia Plath: Poems Selected by Ted Hughes (Core text)
Ted Hughes: Poems Selected by Simon Armitage (Partner text)

Compare the ways in which Plath and Hughes write about death in their poems. In your response
you must include detailed critical discussion of at least two of Plath’s poems.

© WJEC CBAC Ltd. (1171-01) Turn over.
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Sticky Note
AO1: always focused on question

Sticky Note
AO1: fluent; confident handling of concepts

Sticky Note
AO2: the reference to end-stopping is a little assertive

Sticky Note
AO2: sound analysis

Sticky Note
AO1: builds effective and confident argument

Sticky Note
AO2: sound analysis

Sticky Note
AO2: sound analysis

Sticky Note
AO2: embeds quotation effectively, but could analyse the techniques in more detail

Sticky Note
AO1: uses appropriate terminology

Sticky Note
AO3ii: engages with a critical reading

Sticky Note
AO1: concise and clear overview of the poem. It is essential that students say what a poem is about before writing about it

Sticky Note
AO3i: uses 'signpost' language to introduce a link

Sticky Note
AO3i: makes a valid connection between the core and partner text

Sticky Note
AO1: addresses the question immediately


Question Leave
number Blank



Sticky Note
AO1: fluent; confident handling of concepts

Sticky Note
AO3ii: effective and purposeful link back to previous critical quotation - candidate clearly engages with the critic

Sticky Note
AO2: sound analysis but could 'dig' deeper into techniques and effects

Sticky Note
AO1: perceptive discussion of poem

Sticky Note
AO3ii: purposeful use of critic

Sticky Note
AO3i: returns to core text; continues to use 'signpost' phrasing to signal contrasts 

Sticky Note
AO2: supports point effectively; could analyse techniques in more detail

Sticky Note
AO2: comments on end-stopping are quite assertive

Sticky Note
AO3i: develops contrast

Sticky Note
AO3i: sets up contrast with partner text

Sticky Note
AO1: confident handling of concepts

Sticky Note
AO2: sound analysis


Question
number

Leave
Blank


Pooter
Sticky Note
AO1: fluent, confident and perceptive; consistently focused on the question; very well-developed and effectively structured argument. Top Band 5 (10)

AO2: sound analysis with secure support. This AO does not get into Band 5 as some points (e.g. some of the comments on end-stopping) are a little assertive, while in other places the candidate could 'dig' deeper into the specific effect of techniques. Top Band 4 (8)

AO3i: specific and purposeful links between the core and partner text. Band 4 (4)

AO3ii: clear and purposeful use of other readings - critical quotations are engaged with (4)

Total Mark: 26/30

Sticky Note
AO3ii: purposeful use of critic; quotation is neatly embedded into argument

Sticky Note
AO3i: purposeful links

Sticky Note
AO1: confident handling of concepts

Sticky Note
AO2: sound analysis

Sticky Note
AO3i: quite purposeful link - could push further/develop for Band 5


Brian Friel: Dancing at Lughnasa

18. Re-read Act 1 from page 17 ((FATHER JACK enters by the back door.)) to the end of Maggie’s
speech on page 20 (... whoever they were ...). Explore how Friel presents men and boys in this
extract and at least one other point in the play.

© WJEC CBAC Ltd. (1171-01)
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Sticky Note
AO1: sensible grasp of concepts

Sticky Note
AO4: reasonably clear link to wider context; could develop

Sticky Note
AO2: embeds rather than analyses quotations

Sticky Note
AO4: introduces a clear and relevant link to elsewhere in the play

Sticky Note
AO2: quite clear grasp of costume

Sticky Note
AO2: supports points

Sticky Note
AO1: engages with question immediately
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Sticky Note
AO2: tone

Sticky Note
AO2: support for points

Sticky Note
AO4: clear and relevant reference to elsewhere in the play

Sticky Note
AO1: keeps focus on question; quite clearly informed handling of concepts

Sticky Note
AO1/AO4: quite clearly informed

Sticky Note
AO2: embeds quotations rather than analysing them

Sticky Note
AO1: focus on question

Sticky Note
AO4: wider context; clear grasp shown in this section (to the end of the paragraph); context is linked to play and question

Sticky Note
AO1/AO2: quite narrative approach here

Sticky Note
AO1: error
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Sticky Note
AO1: clearly informed

Sticky Note
AO2: symbolism of costume

Sticky Note
AO1: relevant concepts

Sticky Note
Total Script Mark: 37/60

Sticky Note
AO1: sensible; focused; quite clearly informed but could spend more time on extract; a bit narrative in places. Low Band 4 (7)

AO2: tends to embed quotations rather than analysing how meaning is created and at times the essay shifts into narrative. However, there is some clear grasp of techniques in places - the discussion of costume (Jack's lack of clerical collar; the hats) is enough to get this into Band 3 (5)

AO4: clear grasp of whole play; mostly clear grasp of wider context - could develop. Band 3 (6)

Total mark: 18/30


19.

Tom Stoppard: Arcadia
Page references in the questions on this play may vary slightly depending on the particular
edition being used: a revised edition was printed in 2009.

Re-read Act 2 Scene 7 from page 124/page 126 in new edition (Thomasina Silence!) to page
128/page 130 in new edition (Thomasina and Septimus dance.). Discuss some of the ways
Stoppard presents ideas about order and disorder in this extract and at least one other point in
the play.

© WJEC CBAC Ltd. (1171-01)
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Sticky Note
AO2: tone

Sticky Note
AO2: dialogue and tone

Sticky Note
AO4: brief but confident and effective link to elsewhere in the play

Sticky Note
AO2: staging - shows strong awareness of text as drama

Sticky Note
AO2: links staging directly to question (AO1)

Sticky Note
AO2: staging

Sticky Note
AO1: focus on given extract

Sticky Note
AO2: confident support

Sticky Note
AO4: neat reference to elsewhere in the play

Sticky Note
AO4: scientific context - linked to the play and question

Sticky Note
AO1: engages with question immediately


Question - Leave
number Blank



Sticky Note
AO4: scientific context - linked directly to text and question

Sticky Note
A1: fluent; confident; focused

Sticky Note
AO1: fluent and confident

Sticky Note
AO1: focused on question

Sticky Note
AO2: there is some detail in the discussion of staging and dramatic techniques in this section

Sticky Note
AO2: quite perceptive analysis of staging here

Sticky Note
AO2: sound analysis

Sticky Note
AO1: fluent and confident

Sticky Note
AO4: scientific context; confident link to elsewhere in the play

Sticky Note
AO1: consistent focus on question; confident handling of concepts

Sticky Note
AO2: sound analysis of structure


Question Leave
number Blank



Sticky Note
AO4: neat link to wider play

Sticky Note
AO4: confident link to wider play

Sticky Note
AO4: scientific context

Sticky Note
AO4: neat, confident and effective link to elsewhere in play

Sticky Note
AO2: structure/parallels between characters

Sticky Note
AO1: appropriate use of terminology

Sticky Note
AO2: sound analysis

Sticky Note
AO2: sound analysis

Sticky Note
AO1: fluent

Sticky Note
AO1: confident handling of concepts

Sticky Note
AO4: scientific context - could explain/develop further

Sticky Note
AO1: builds very effective and well structured argument

Sticky Note
AO1: focus on question

Sticky Note
AO2: tone

Sticky Note
AO4: shows strong awareness of play as a whole; some neat references to wider play

Sticky Note
AO2: sound analysis


Question Leave
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Sticky Note
AO1: fluent; confident handling of concepts; very well developed and well structured argument

Sticky Note
Script Mark: 52/60

Sticky Note
AO1: confident handling of concepts; fluent; very well developed and well structured argument; focused on question throughout. Top Band 5 (10)

AO2: sometimes embeds quotations (which backs up AO1 - concepts); however, analysis of dramatic techniques such as staging and dialogue is sound, and in places perceptive. Mostly Band 4 but some elements of Band 5 (9)

AO4: confident links to whole play which are neatly embedded and always relevant to the question; clear grasp of the significance of the scientific context but could develop in places; limited on any other wider context. Band 5 for understanding of whole play; Band 3 for wider context - this means low Band 4 is the most appropriate mark here (7)

Total mark:26/30



Sticky Note
AO1: keeps focus on question in conclusion
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Larkin and Abse

Q.3 Compare the ways in which Larkin and Abse create a sense of place in their
poems. In your response you must include detailed critical discussion of at
least two of Larkin’s poems.

Possible approaches

Possible poems could include: Here; Mr Bleaney; Nothing to be Said; Broadcast;
Home is so Sad; Toads Revisited; The Whitsun Weddings; MCMXIV; Talking in
Bed; The Large Cool Store; The Importance of Elsewhere; Sunny Prestatyn;
Essential Beauty; Afternoons

Often creates a sense of place in order to criticise aspects of society (e.g.
consumerism and advertising, etc.)

Candidates may argue that Larkin creates a sense of place to criticise/mock the
working classes

Sense of place often linked to journeys

Speakers often detached from the world around them

To create character and mood

Abse connections

Poems often show the speaker’s connection to Wales (rather than being a
detached observer) (e.g. Leaving Cardiff; Return to Cardiff, On the Coast Road;
The Dog at Ogmore-by-Sea); sense of place often linked to memories and
journeys

Elevates the ordinary (e.g. The Horse; The Wall)

Links place to family relationships (e.g. A Winter Visit; A Scene from Married Life)
Evokes a sense of the past (e.g. Welsh Valley Cinema, 1930s)

© WJEC CBAC Ltd.





LT1 Section A Assessment Grid

30 marks in total

TOTAL MARK /30

Band 1

Band 2

Band 3

Band 4

Band 5

AO1

Articulate creative,
informed and relevant
responses to literary

texts, using appropriate
terminology and
concepts, and coherent,

e Understands poems
at a superficial or
literal level.

e Offers some ideas
about poems.

e  Shows some grasp of
basic terminology,

e Attempts to engage
with poems and
organise material,
though not always
relevant to question.

e Some, not always
relevant use of

e Engages with poems
and response is
mostly relevant to
guestion.

e Some sensible grasp
of key concepts.

e  Generally appropriate

e Clearly informed
discussion of relevant
poems.

e  Effectively structured
argument.

e  Secure grasp of
concepts and secure

e Perceptive discussion
of relevant poems.

e Very well developed
argument.

e Confident grasp of
concepts and apt use
of terminology.

accurate written though this may be concepts and terminology. and sensible use of e Accurate, fluent
expression. occasional. terminology. e  Expression tends to terminology. expression.
e  Errors in expression e  Expression may be accurate and clear, | ¢  Expression generally
and lapses in clarity. feature inaccuracies, but there may be accurate and clear.
more so at the lower lapses.
end of the band.
0-2 marks 3-4 marks 7-8 marks 9-10 marks
10 marks 5-6 marks
AQO2 e May identify a few e Can make some basic | e Clear grasp of e Sound analysis and e Detailed critical
Demonstrate  detailed basic stylistic points about use of authors’ use of evaluation of poetic understanding of
critical understanding in features. structure, form and structure, form and techniques to create poetic techniques to
analysing the ways | e« May offer language to create language to create meaning. create meaning.
structure, form and narrative/descriptive meaning. meaning. e  Appropriate and e Confident and apt
Iangu_age _ _shape comment on poems. e Can support some e Generally clear and secure textual textual support.
meanings in literary | «  Occasional textual points by reference to appropriate textual support.
texts. support. poems. support.
10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO3 May identify basic links | Can make some basic, | Makes generally clear and | Makes purposeful use of | Productive and discerning
Explore connections and | between core and partner | usually valid | appropriate specific connections and | comparisons/connections

comparisons  between
different literary texts

texts.

comparisons/connections
between core and partner
texts.

comparisons/connections
between core and partner
texts.

comparisons between
core and partner texts.

between core and partner
texts.

5 marks 0-1 mark 2 marks 3 marks 4 marks 5 marks
informed by | Can describe other views | Can acknowledge that | Makes wuse of other | Makes clear and | Confident and informed
interpretations of other | with partial understanding. | poems may be interpreted | relevant interpretations. purposeful use of other | discussion of other

readers.

5 marks

0-1 mark

in more than one way.

2 marks

3 marks

relevant interpretations.

4 marks

relevant interpretations.

5 marks

© WJEC CBAC Ltd.











Plath and Hughes

Q5 Compare the ways in which Plath and Hughes write about death in their poems. In
your response you must include detailed critical discussion of at least two of
Plath’s poems.

Possible approaches

e Possible poems could include: Daddy; Full Fathom Five; Little Fugue; Suicide off Egg
Rock; Edge; Crossing the Water; Cut; Death & Co.

o Often writes about the death of fathers and the impact on the speaker (arguably she
is writing about her own father)

e Dead father presented as Godlike and as an oppressor

Some poems explore/reference suicide (e.g. Suicide off Egg Rock; Edge; Daddy; end

of Full Fathom Five)

Shocking and controversial holocaust/Nazi imagery to explore death of father

Uses colour imagery to present theme of death

Even in poems not ostensibly about death (e.g. Cut) death imagery is present

Candidates may choose to write about how Plath presents metaphorical death

(usually alongside rebirth), as in Face Lift, Ariel, Tulips and A Birthday Present

Hughes connections

e Tends to focus more on the realities of death in the natural world (e.g. February 17",
View of a Pig) — candidates may argue Hughes is more matter-of-fact about death

¢ However, he does also write about the death of loved ones as in his Birthday Letters
poems to Plath (e.g. Daffodils, Red, etc.) and The Day He Died (like Plath, the poem
is about the death of a father figure); death linked to loss/memories and grief

© WJEC CBAC Ltd.





LT1 Section A Assessment Grid

30 marks in total

TOTAL MARK /30

Band 1

Band 2

Band 3

Band 4

Band 5

AO1

Articulate creative,
informed and relevant
responses to literary

texts, using appropriate
terminology and
concepts, and coherent,

e Understands poems
at a superficial or
literal level.

e Offers some ideas
about poems.

e  Shows some grasp of
basic terminology,

e Attempts to engage
with poems and
organise material,
though not always
relevant to question.

e Some, not always
relevant use of

e Engages with poems
and response is
mostly relevant to
guestion.

e Some sensible grasp
of key concepts.

e  Generally appropriate

e Clearly informed
discussion of relevant
poems.

e  Effectively structured
argument.

e  Secure grasp of
concepts and secure

e Perceptive discussion
of relevant poems.

e Very well developed
argument.

e Confident grasp of
concepts and apt use
of terminology.

accurate written though this may be concepts and terminology. and sensible use of e Accurate, fluent
expression. occasional. terminology. e  Expression tends to terminology. expression.
e  Errors in expression e  Expression may be accurate and clear, | ¢  Expression generally
and lapses in clarity. feature inaccuracies, but there may be accurate and clear.
more so at the lower lapses.
end of the band.
0-2 marks 3-4 marks 7-8 marks 9-10 marks
10 marks 5-6 marks
AQO2 e May identify a few e Can make some basic | e Clear grasp of e Sound analysis and e Detailed critical
Demonstrate  detailed basic stylistic points about use of authors’ use of evaluation of poetic understanding of
critical understanding in features. structure, form and structure, form and techniques to create poetic techniques to
analysing the ways | e« May offer language to create language to create meaning. create meaning.
structure, form and narrative/descriptive meaning. meaning. e  Appropriate and e Confident and apt
Iangu_age _ _shape comment on poems. e Can support some e Generally clear and secure textual textual support.
meanings in literary | «  Occasional textual points by reference to appropriate textual support.
texts. support. poems. support.
10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO3 May identify basic links | Can make some basic, | Makes generally clear and | Makes purposeful use of | Productive and discerning
Explore connections and | between core and partner | usually valid | appropriate specific connections and | comparisons/connections

comparisons  between
different literary texts

texts.

comparisons/connections
between core and partner
texts.

comparisons/connections
between core and partner
texts.

comparisons between
core and partner texts.

between core and partner
texts.

5 marks 0-1 mark 2 marks 3 marks 4 marks 5 marks
informed by | Can describe other views | Can acknowledge that | Makes wuse of other | Makes clear and | Confident and informed
interpretations of other | with partial understanding. | poems may be interpreted | relevant interpretations. purposeful use of other | discussion of other

readers.

5 marks

0-1 mark

in more than one way.

2 marks

3 marks

relevant interpretations.

4 marks

relevant interpretations.

5 marks
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Q.18 Re-

read Act 1 from page 17 (FATHER JACK enters by the back door.)) to the

end of Maggie’s speech on page 20 (...whoever they were ...). Explore how
Friel presents men and boys in this extract and at least one other point in the

play.

Possible approaches

Wit

hin the extract

All of the male figures are able to escape Ballybeg and to travel. The presentation
of the men contrasts with the presentation of the women, who are restricted
(reinforced by the fact that much of the play is set inside the house, showing
women’s role to be in the domestic)

This is the first appearance of Father Jack. Jack is used by Friel as an example
of a Catholic missionary who went to Africa to convert the people to Christianity
(link to colonialism). However, he has returned a broken man, shown in part by
the repeated use of ellipses and hyphens

Kate highlights Jack’s role in the sisters’ reputation, saying that the townspeople
are excited that he is back (although as he never again says mass and seems to
have lost his Catholic faith, he ends up reinforcing the poor reputation of the
sisters)

Reference to Curley McDaid, Tim Carlin and Brian McGuiness (boys from
Maggie’s past) — reinforces the sisters’ lost opportunities, especially as Maggie
went dancing with them (a symbol of freedom). Reference to Brian leaving for
Australia (contrast with Maggie, stuck in Ballybeg)

Reference to ‘If Daddy had known...’ hints at patriarchal nature of Irish Catholic
society

Wider play

© WJEC CBAC Ltd.

Presentation of Gerry and his treatment of Chris. Represents the outside world
that the women cannot be a part of

Presentation of Michael

Presentation of Boy Michael. Born out of wedlock — allows Friel to show Irish
Catholic attitudes to women at this time. Children born out of wedlock were often
taken away from their mothers, and the mothers were sent to Magdalene
asylums. The fact that this is not the case for Chris shows the supportive nature
of her sisters

Boy Michael is invisible - his words are spoken by adult Michael. This helps to
reinforce that the action consists of Michael’s memories, and the fact that
everything that takes place is in the past. It also reinforces that Michael was able
to successfully escape Ballybeg

All of the sisters look after Boy Michael but Maggie has a special relationship with
him; poignant, as it highlights her missed opportunities — she will never get
married and be a mother

Presentation of Danny Bradley

15





LT1 Section B

Assessment Grid

30 marks in total

Total Mark /30

Band 1

Band 2

Band 3

Band 4

Band 5

AO1

Articulate creative,
informed and relevant
responses to literary

texts, using appropriate
terminology and
concepts, and coherent,

e Understands play at a
superficial or literal
level.

e Offers some ideas
about play.

e  Shows some grasp of
basic terminology,

e Attempts to engage
with play and
organise material,
though not always
relevant to question.

e  Some, not always
relevant use of

e Engages with play
and response is
mostly relevant to
question.

e Some sensible grasp
of key concepts.

e  Generally appropriate

e Clearly informed
discussion of play.

e  Effectively structured
argument.

e  Secure grasp of
concepts and secure
and sensible use of

e  Perceptive discussion
of play which may
present individual
reading.

e Very well-developed
argument.

e Confident grasp of

accuratg written though this may be concepts and terminology. terminology. concepts and apt use
expression. occasional. terminology. e  Expression tends to e  Expression generally of terminology.
e Errors in expression e  Expression may be accurate and clear, accurate and clear. e Accurate, fluent
and lapses in clarity. feature inaccuracies, but there may be expression.
more so at the lower lapses.
end of the band.

10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AQO2 e May identify a few e Can make some basic | e Clear grasp of e Sound analysis and e Perceptive critical
Demonstrate detailed basic features of points about use of playwright’s use of evaluation of analysis of
critical understanding in language/dramatic language/dramatic language/dramatic playwright’s use of playwright’s use of
analysing the ways techniques/structure. techniques/ structure techniques/structure language/dramatic language/dramatic
structure, form and | «  May offer to create meaning. to create meaning. techniques/structure techniques/structure
language shape narrative/descriptive e Can support some e  Generally clear and to create meaning. to create meaning.
meanings in literary comment. points by reference to appropriate textual e Appropriate and e Confident and apt
texts. e  Occasional support text. support. secure textual textual support.

from text. support.

10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO4 e May describe basic e Can acknowledge the | ¢ Clear grasp of the e Sound appreciation of | e  Perceptive discussion
Demonstrate context in question importance of context importance of context significance and of significance and
understanding of the focus. in question focus. in question focus. influence of context in influence of context in
significance and | ¢  May describe wider e Basic grasp of wider | e  Clear grasp of wider question focus. question focus.

influence of the contexts
in which literary texts
are written and received.

10 marks

context in which play
is written and
received.

0-2 marks

context in which play
is written and
received.

3-4 marks

context in which play
is written and
received.

5-6 marks

e Sound analysis of
wider context in which
play is written and
received.

7-8 marks

e Confident analysis of
wider context in which
play is written and
received.

9-10 marks
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Arcadia

Q.19 Re-

read Act 2 Scene 7 from page 124/page 126 in new edition (Thomasina

Silence!) to page 128/page 130 in new edition (Thomasina and Septimus
dance.). Discuss some of the ways Stoppard presents ideas about order and
disorder in this extract and at least one other point in the play.

Possible approaches

Wit
.

hin the extract

Ideas about order and disorder are linked to the scientific concept of entropy

A form of entropy is the Second Law of Thermodynamics which states that the
heat equation only goes one way (hot to cold) — the universe is losing heat and
getting colder, which will eventually lead to the ‘heat death’ of the universe.
Characters in the past and present discuss this idea at the same time (making
parallels between the past and present): ‘Septimus and Valentine study the
diagram doubled by time’

Thomasina figures out the heat equation — shows she is a genius (Valentine:
‘She saw what things meant, way ahead’). Link to Ada Lovelace

Disorder is shown in this extract in various ways: characters from past and
present appear on stage together; all characters are wearing Regency dress; the
props table is now disordered

Waltz as metaphor for sex: links to disorder (Thomasina has moved from an
innocent, prelapsarian state to a postlapsarian, experienced state where she has
gained sexual awareness); but as it is a dance with specific steps it also links to
order. Order can therefore be found within disorder (summarised earlier in the
play by Valentine: ‘In an ocean of ashes, islands of order. Patterns making
themselves out of nothing’)

Disorder shown through music: changes from piano music (past) to modern
music (present) — however, modern music continues to play for rest of scene:
humour when Thomasina asks ‘Is this a waltz?’ and Septimus responds ‘It will
serve’

Sex linked to disorder in past and present (Thomasina and Septimus; Chloe and
Bernard)

Wider play

© WJEC CBAC Ltd.

The movement from order to disorder is linked to the change in the gardens:
formal 1700s geometric style (approved of by Hannah); changes to the Capability
Brown designed garden (the garden design when the play opens in 1809) — Lady
Croom’s Arcadia; shift to disorder with introduction of the new fashionable
Gothic/picturesque style

Sex linked to disorder throughout — challenges Newton’s deterministic universe:
Chloe: the universe is trying to be deterministic ‘but the only thing going wrong is
people fancying people who aren’t supposed to be in that part of the plan’.
Valentine: ‘The attraction that Newton left out’. Heat as metaphor for sex — link to
‘heat death’ of Thomasina and fire imagery throughout play

Thomasina moves from innocence (order) to knowledge — both intellectual and
sexual (disorder)

Septimus moves from the order of being a tutor to the disorder of being the ‘mad’
hermit

Movement from Enlightenment/Classicism to Romanticism

16





LT1 Section B

Assessment Grid

30 marks in total

Total Mark /30

Band 1

Band 2

Band 3

Band 4

Band 5

AO1

Articulate creative,
informed and relevant
responses to literary

texts, using appropriate
terminology and
concepts, and coherent,

e Understands play at a
superficial or literal
level.

e Offers some ideas
about play.

e  Shows some grasp of
basic terminology,

e Attempts to engage
with play and
organise material,
though not always
relevant to question.

e  Some, not always
relevant use of

e Engages with play
and response is
mostly relevant to
question.

e Some sensible grasp
of key concepts.

e  Generally appropriate

e Clearly informed
discussion of play.

e  Effectively structured
argument.

e  Secure grasp of
concepts and secure
and sensible use of

e  Perceptive discussion
of play which may
present individual
reading.

e Very well-developed
argument.

e Confident grasp of

accuratg written though this may be concepts and terminology. terminology. concepts and apt use
expression. occasional. terminology. e  Expression tends to e  Expression generally of terminology.
e Errors in expression e  Expression may be accurate and clear, accurate and clear. e Accurate, fluent
and lapses in clarity. feature inaccuracies, but there may be expression.
more so at the lower lapses.
end of the band.

10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AQO2 e May identify a few e Can make some basic | e Clear grasp of e Sound analysis and e Perceptive critical
Demonstrate detailed basic features of points about use of playwright’s use of evaluation of analysis of
critical understanding in language/dramatic language/dramatic language/dramatic playwright’s use of playwright’s use of
analysing the ways techniques/structure. techniques/ structure techniques/structure language/dramatic language/dramatic
structure, form and | «  May offer to create meaning. to create meaning. techniques/structure techniques/structure
language shape narrative/descriptive e Can support some e  Generally clear and to create meaning. to create meaning.
meanings in literary comment. points by reference to appropriate textual e Appropriate and e Confident and apt
texts. e  Occasional support text. support. secure textual textual support.

from text. support.

10 marks 0-2 marks 3-4 marks 5-6 marks 7-8 marks 9-10 marks
AO4 e May describe basic e Can acknowledge the | ¢ Clear grasp of the e Sound appreciation of | e  Perceptive discussion
Demonstrate context in question importance of context importance of context significance and of significance and
understanding of the focus. in question focus. in question focus. influence of context in influence of context in
significance and | ¢  May describe wider e Basic grasp of wider | e  Clear grasp of wider question focus. question focus.

influence of the contexts
in which literary texts
are written and received.

10 marks

context in which play
is written and
received.

0-2 marks

context in which play
is written and
received.

3-4 marks

context in which play
is written and
received.

5-6 marks

e Sound analysis of
wider context in which
play is written and
received.

7-8 marks

e Confident analysis of
wider context in which
play is written and
received.

9-10 marks
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